
Best Practice Uses of 
Postsecondary Outcomes Data: 
How States Support Stakeholders



Best Practice Uses of Postsecondary Outcomes Data: How States Support Stakeholders 1

EXECUTIVE SUMMARY

States use postsecondary outcomes data for many purposes, including understanding where students go after 
high school; connecting students’ high school achievement to postsecondary and workforce success; assessing 
the impact of educational programs on student outcomes; and identifying achievement gaps among different 
student groups. The main source for state postsecondary outcomes data is the National Student Clearinghouse. 
Some states also connect to their postsecondary data systems to get data on in-state institutions of higher 
education, and to their workforce data systems to get state labor and workforce data.

This information can help states to effectively support districts and schools to use data to develop and adjust 
programs for students that positively impact their postsecondary outcomes. This data is particularly important 
to achieving equitable outcomes for Black, Latinx, low-income, and other historically disadvantaged students as 
the data offers a focused understanding of the unique challenges these students encounter when navigating 
transitions to higher education and the workforce.

States have been investing in resources and tools to make data, including some postsecondary outcomes data, 
available in the public domain. States generally collect and report postsecondary data in response to federal 
reporting requirements. However, some states are expanding their data systems, resources, and tools to include 
more postsecondary outcomes data. This includes providing postsecondary outcomes data in ways that schools 
and districts can use for program evaluation and policymaking to improve postsecondary success. 

This guide was developed through a series of focus groups and interviews conducted with states that are 
in different stages of using postsecondary outcomes data, including making this data available to districts. 
These conversations provided information on five best practices that states can use to support the use of 
postsecondary outcomes data.

Identified Best Practices

1.	 Promote a responsible data-sharing culture.

2.	 Connect data from multiple sources.

3.	 Develop data resources and tools.

4.	 Provide ongoing and adaptive support to schools and districts.

5.	 Establish communities of practice.
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INTRODUCTION

This resource provides best practice guidance for state agencies who use and support the use of 
postsecondary outcomes data. It is designed to help states implement strategies around their use of 
postsecondary outcomes data and support stakeholder use, including K-12 districts and schools, parents/
guardians, students, and policymakers.

The Data Quality Campaign (DQC) and AASA, The School Superintendents Association, have released a report on 
superintendents’ access to data for decision-making.1 According to the results,

•	 98 percent of superintendents feel if they had better access to information, they would be more 
confident in their abilities to make decisions for their district; 

•	 12 percent of superintendents reported having only anecdotal information about what happens to some 
of their students after they leave high school; and 

•	 40 percent said receiving that data in a better format would allow them to understand and use state 
data more easily.

The report also discusses how access to postsecondary data can help students and their families map high 
school courses to college, career, or military pathways; explore college options; and select college courses that 
align with the student’s planned career path.2

States*

*  In this document, “state” refers to any state public agency with an interest in, or data stewardship of, pre-school, K-12, postsecondary, 
or workforce data.

 are in a unique position to assist their districts and schools with access to postsecondary outcomes data. 
States can analyze postsecondary outcomes data to identify which of their districts, schools, and programs are 
most effective in preparing students for success in higher education and the workforce; they can then provide 
this data to their districts and schools along with support to use this data to inform decision-making.

Importance of Postsecondary Outcomes Data

States and districts can use data that identifies disparities in enrollment, persistence, and completion rates 
to develop targeted interventions, recommendations, and support systems to address these gaps and identify 
areas where additional research is needed to help understand the causes of disparities. This information helps 
educators to refine curriculum and instructional approaches, ensuring that all students are equipped with the 
skills and knowledge needed for their chosen pathways, as well as the resources needed to overcome barriers 
to success.

Likewise, states and districts can use postsecondary outcomes data to align high school curricula with the 
expectations of institutions of higher education (IHEs) and the job market. This helps to ensure that students are 
adequately prepared for the academic and professional expectations they will encounter after high school.

Data insights are particularly important to achieving equitable outcomes for Black, Latinx, low-income, and other 
historically disadvantaged students, as the data offers a focused understanding of the unique challenges these 
students encounter when navigating transitions to higher education and the workforce. By analyzing data on 
enrollment, academic performance, graduation rates, and career trajectories, educators and policymakers can 
identify and address disparities in access to quality education and resources.
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Legislators, researchers, community members, and other stakeholders also use postsecondary outcomes data. 
For example, many stakeholders are interested in understanding whether postsecondary outcomes align with 
state workforce needs, and whether targeted investments in specific programs can better prepare students for 
postsecondary success. When postsecondary outcomes data is analyzed alongside K-12 data, stakeholders can 
gain insight into how K-12 experiences lead students to different postsecondary pathways.

Current Uses of Postsecondary Outcomes Data

All states are mandated by federal and state laws to report postsecondary outcomes data as part of their 
education accountability systems. These mandates include data on postsecondary enrollment, persistence, 
completion rates, and employment outcomes. Beyond compliance, states use this data to evaluate the 
effectiveness of education programs and to assess the level at which students are achieving expected outcomes.

States and districts use a variety of postsecondary outcomes data, including

•	 enrollment and completion rates for a graduating class at the district or school level;
•	 amount of time and number of credits it took students to complete a course of study or training program;
•	 employment and wage data, such as average earnings and the percentage of students earning above a 

living wage; 
•	 postsecondary education debt; and
•	 connecting high school achievement to postsecondary success or workforce trends (for example, 

connecting dual-enrollment data to graduation rates at 4-year colleges).

More complex uses of postsecondary outcomes data include

•	 determining whether high school graduates are well prepared to succeed in higher education;
•	 identifying employment trends in student cohorts to see if they align with high school curriculum; 
•	 tracking students’ persistence in postsecondary education or career pathways; and 
•	 tracking student success and program alignment with workforce and equity goals.

National Student Clearinghouse 

Founded in 1993, the National Student Clearinghouse (NSC) is one of the largest and oldest postsecondary 
data sources. NSC partners with 3,600 IHEs covering 97 percent of students enrolled in public and private 
universities, making it the nation’s most comprehensive source of data about students enrolled in public and 
private IHEs.3 State agencies and districts that have contracts with NSC follow similar processes for uploading 
data to NSC and receive information back from NSC based on what they requested.

Some states rely extensively on NSC data, while others rely more on their in-state IHE data. States often 
supplement in-state data with enrollment and completion data for out-of-state and private institutions from 
NSC. Many states capture postsecondary outcomes data in their statewide longitudinal data systems (SLDSs), 
and some also include labor and workforce data that offers insight into career pathways beyond college and 
university enrollment.
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STATE BEST PRACTICES FOR USING POSTSECONDARY OUTCOMES DATA 

Practices around using and sharing postsecondary outcomes data continue to develop as states increasingly 
promote the use of this data and dedicate resources to providing this data to schools, districts, and other 
education stakeholders. As states increase districts’ access to data, they also employ best practices that 
enhance relationships within and across agencies and support data collection and use processes. 

Best practices often vary by state needs. For example, states have different ways of creating data cultures that 
support the collection, access, and use of postsecondary outcomes data. Likewise, some states have highly 
developed data dashboards that provide a wide range of stakeholders with readily available datasets and 
easy-to-interpret reports. Some states employ regional data coaches to help districts, high schools, and IHEs 
access and interpret postsecondary outcomes data to inform decision-making. Finally, some states participate 
in communities of practice to share strategies and resources around using postsecondary outcomes data to 
improve student outcomes.

The recommendations provided in this document are drawn from focus groups and interviews conducted in 
the spring and summer of 2023. Focus group and interview participants represented state-level postsecondary 
outcomes data experts with a range of experience. Participants were from agencies in 16 states†

† Participating states were Arizona, California, Colorado, Connecticut, Hawai‘i, Idaho, Massachusetts, Michigan, Minnesota, North 
Carolina, New Mexico, Ohio, Tennessee, Texas, Virginia, and Washington.

 that use data 
from NSC, statewide longitudinal data systems, and other sources. More information about the focus groups can 
be found in Appendix B. The focus groups and interviews conducted for this project provided information on five 
best practices states can use to advance the use of postsecondary outcomes data.

Figure 1. The cycle of best practices for using postsecondary outcomes data.
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Best Practice 1.  
Promote a Responsible Data-sharing Culture

Using postsecondary outcomes data involves sharing data among K-12, postsecondary, and workforce agencies 
in the state. States must create and support a strong culture of responsible data sharing to be successful in 
collecting and using postsecondary outcomes data. This includes having active and consistent data-sharing 
procedures, policies, and agreements in place.

There are responsibilities that come with sharing data, including ensuring that

•	 data is high-quality and conforms to established standards;
•	 data sharing is conducted according to established agreements;
•	 data users are provided with the information necessary to understand shared data; and
•	 the privacy and security of protected or sensitive data are upheld according to laws, regulations, and 

best practices.

The key elements of a responsible data-sharing culture covered in this section are 

•	 building trusted relationships across agencies;
•	 collaborating to define and understand data;
•	 developing data-sharing agreements that specify how data can be used; and 
•	 reporting back to agencies involved in data sharing. 

Build Trusted Relationships Across Agencies

A culture of responsible data sharing is built upon a foundation of strong relationships, which enables trust in 
both collecting and sharing data. To build trusted relationships that promote data sharing among agencies, 
states should 

•	 devote resources to outreach with  
other agencies;

•	 demonstrate the benefits of data sharing, 
which could include enhancing what is 
currently being done, reducing data collection 
burdens, offering new insights, etc.;

•	 collaborate to understand and meet each 
agency’s data needs, for example, by creating 
feedback reports;

•	 establish a data governance structure that 
defines clear roles and processes;

•	 maintain ongoing collaboration and 
communication; and

•	 dedicate staff to act as a liaison throughout 
the process to ensure data is clean, that 
everyone is meeting their agreements, that 
everyone’s needs are being met, etc. 

I would definitely echo the [importance 
of] relationships. [They build trust] that 
we are going to use the data to help 
build the capacity, to help build up their 
students, their school, and not in a way 
that’s detrimental. I think there’s fear 
sometimes…of using [the data] in a 
punitive way. So, schools are sometimes 
leery about wanting to share data 
because they don’t want it to be held 
against them. 

— Director of Post-Secondary and 
Community Engagement,  

Arizona Department of Education
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Kentucky

Through strong leadership and data governance,4 the Kentucky Longitudinal Data System (KLDS) has matured to 
one of the most robust longitudinal data systems in the nation.

KLDS is a centralized data system managed by the Kentucky Center for Statistics (KYSTATS), an independent 
office within the Education and Workforce Development Cabinet. KYSTATS state legislation mandates education 
and workforce agencies to provide data to the KLDS. In addition, KYSTATS has data-sharing agreements and 
state statutes authorizing the agency to receive data from multiple state agencies, including the

•	 Kentucky Department of Workforce Development; 
•	 Kentucky Office of Unemployment Insurance; 
•	 Kentucky Department of Education; 
•	 Kentucky Education Professional Standards Board; 
•	 Kentucky Council on Postsecondary Education; and 
•	 Kentucky Higher Education Assistance Authority.

These state agencies have formalized data-sharing agreements with KYSTATS in addition to state legislation, 
which authorizes KYSTATS to receive data beyond education and workforce. 

The designated structure of the KYSTATS board helped to foster the state’s strong data governance. Agency 
heads from Kentucky’s education and workforce agencies all serve as members, so the board includes the

•	 Secretary of the Education and Labor Cabinet;
•	 President of the Council on Postsecondary Education;
•	 Commissioner of the Kentucky Department of Education;
•	 Executive Director of the Kentucky Higher Education Assistance Authority; and
•	 Secretary for the Cabinet for Health and Family Services to the KYSTATS board.

Each partner is required to provide input and sign off before a report is released to the public, which promotes 
strong data governance. In addition, agencies review all reports and data requests fulfilled by KYSTATS that 
include their agency’s data. This data governance model has built trust and respect across the Commonwealth, 
creating opportunities to approach other data partners about sharing data that could answer critical questions 
for Kentucky. This success would not be possible without strong data governance in place and partnering with 
multiple agencies who provide data.

Collaborate to Define and Understand Data

States with data-sharing cultures engage in cross-agency work to define and understand data and avoid top-
down data directives when possible. The benefits of a collaborative approach can be seen in Michigan, where 
data sharing between the Center for Educational Performance and Information (CEPI) and the Office of Career 
and Technical Education (OCTE) was instrumental in quantifying and systematically categorizing the career and 
technical education (CTE) programs offered to students throughout the state. CEPI and OCTE worked together 
to track and gather data on dual-enrollment students in CTE programs and align them with specific career 
pathways. This collaboration helped both agencies understand dual enrollment patterns and how the patterns 
connect to students obtaining certification credentials.
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Collaboration also is critical to ensure that everyone who uses shared data understands contextual information 
about the data. When merging multiple data sources there are risks of inferring meaning without understanding 
the source context. Data collected for one purpose may not be as reliable when applied to questions with 
another purpose. Cross-agency communication helps to ensure that all data-sharing partners understand the 
data and how to appropriately use it. 

Minnesota

The Minnesota Statewide Longitudinal Education Data System (SLEDS) is managed collaboratively by 
Minnesota’s Department of Education, Office of Higher Education, and Department of Employment and 
Economic Development. To build trust and ensure effective management and use of SLEDS, these state 
agencies chose a shared model of data governance—the Minnesota P-20 Education Partnership (MNP20). 
MNP20 was chosen as the governing body of SLEDS because of its purpose in state law and its membership 
of major stakeholders within K-12 education, higher education, and workforce. Staff from the three managing 
state agencies led the design and implementation processes. Representatives across K-12, higher education, 
workforce, the legislature, business organizations, and parent groups formed a governance committee.

Minnesota’s SLEDS Guiding Principles for Data Access and Management5 

1.	 SLEDS will focus on providing cross-sector, linked data and analysis. 
2.	 SLEDS relies on transparency and clarity in all we do. 
3.	 Protecting the privacy of individuals is a priority. 
4.	 Common understanding and use of data increase its value. 
5.	 Data providers, at the state and local levels, are critical sources for understanding and explaining 

the data. 
6.	 Maintenance of SLEDS and the provision of research and analysis is the responsibility of all  

data providers. 
7.	 Local partner data provider access is needed for data to drive continuous improvement in local and 

state level policy.

Develop Data-sharing Agreements

Responsible data-sharing agreements enable states to connect data from multiple sources, leading to 
comprehensive reports that illustrate patterns in the postsecondary pathways of students. Data-sharing 
agreements, such as contracts and Memoranda of Understanding, are critical for ensuring that all agencies 
involved in data sharing understand how data can be shared and how it must be protected. This includes 
compliance with federal and state laws and regulations governing the privacy and security of data. States that 
develop data-sharing agreements can leverage data that spans departments, agencies, and sectors, helping 
to demonstrate student pathways. Many organizations such as the Statewide Longitudinal Grant Program, the 
National Forum on Education Statistics, the Regional Educational Laboratory Program, and the Data Integration 
Support Center provide resources to support states in developing data-sharing processes, procedures, and 
written agreements.6,7,8,9 
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New Mexico

The New Mexico Educational Assistance Foundation 
(NMEAF) has built relationships with the New 
Mexico Public Education Department and the U.S. 
Department of Education to distribute student 
financial aid data to high schools throughout the 
state.10 NMEAF builds trust with schools and districts 
through data use agreements that ensure schools can 
exchange information securely.‡

‡  For an example of NMEAF’s data use agreements with schools, see Appendix C. New Mexico Educational Assistance Foundation 
Memorandum of Understanding.

 NMEAF has a goal 
to get every high school in the state to sign a data 
use agreement. NMEAF works with school counselors 
and district superintendents to show them how data 
sharing furthers their goals and helps them to support their students. For example, NMEAF provides school 
counselors with detailed information on where their students are in the Federal Student Aid (FAFSA) process. 

Once you have the data use agreement 
in house, that relationship just builds 
and builds and builds, and the trust 
between the school and the NMEAF is 
greater [than] ever, because they trust 
us with their information. 

— Public Outreach Executive,  
New Mexico Educational  

Assistance Foundation

North Carolina

The North Carolina Department of Public Instruction (NCDPI) has data-sharing agreements with state sector 
partners and local public schools to enhance the analysis and understanding of postsecondary outcomes data. 
These agreements facilitate the use of aggregate student data for their school and district data profiles. Some 
agreements also enable the use of student-level data. These agreements enable data-driven discussions about 
postsecondary outcomes that have the potential to impact program offerings, policy, and funding. 

Figure 2. The postsecondary enrollment rates for students graduating from Hillside High School in 2020 
compared to rates from the full district and state. This can also be compared to the ACT, SAT, AP, and IB scores 
of the high school, district, and state. Source: “North Carolina School Report Cards: Hillside High.” North Carolina 
Department of Public Instruction. Retrieved March 28, 2024, from https://ncreports.ondemand.sas.com/src/
school?school=320325&year=2021.  

https://ncreports.ondemand.sas.com/src/school?school=320325&year=2021
https://ncreports.ondemand.sas.com/src/school?school=320325&year=2021
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Arizona

A data-sharing contract between the Arizona Board of Regents and the Arizona Department of Education enables 
the state to track and report progress towards the state’s 60 percent attainment goal—60 percent of Arizona’s 
working adults (ages 25-64) will obtain a certificate, license, or degree by 2030.11 The data comes from the 
Arizona Department of Education, Arizona Board of Regents, U.S. Census Bureau, Arizona Department of 
Economic Security, Bureau of Labor Statistics, and the Bureau of Economic Analysis. 

Figure 3. The post-high school enrollment numbers of Maricopa County (home of Phoenix and its suburbs) 
students and all Arizona students. This is one of the indicators for Arizona’s 60 percent attainment goal 
that is a combination of K-12 and postsecondary data. Source: “Post-High School Enrollment.” Education 
Forward Arizona. Retrieved March 28, 2024, from https://educationforwardarizona.org/progress/indicators/
post-high-school-enrollment/action-needed/?indicators=State::Arizona::All,County::Maricopa%20County::All. 

Report Back to Agencies Involved in Data Sharing

In a data-sharing culture, everyone involved in the data process understands why data is collected and how it is 
used. The data collection and reporting process is circular: agencies understand that as part of their agreement 
to share data, they can expect to receive useful reports in return. This process builds trust among agencies by 
promoting a common understanding of the importance of each data source and how data from different sources 
can be used to better understand student pathways and inform decision-making. 

The Hawai‘i Data eXchange Partnership (DXP)12

Managed by the Hawai‘i P-20 Partnerships for Education, the DXP is a cross-agency collaboration between five 
state agencies committed to sharing data to improve state education and workforce outcomes. DXP collectively 
governs Hawai‘i’s Statewide Longitudinal Data System (SLDS), which links prekindergarten (pre-K) through 
workforce (P-20W) cross-agency data. DXP leverages cross-agency data sharing to create reports regarding 
educational and workforce outcomes across the state. For example, the annual College and Career Readiness 
Indicators (CCRI) Report13 shows how academically prepared public high school graduates are to transition to 

https://educationforwardarizona.org/progress/indicators/post-high-school-enrollment/action-needed/?indicators=State::Arizona::All,County::Maricopa%20County::All
https://educationforwardarizona.org/progress/indicators/post-high-school-enrollment/action-needed/?indicators=State::Arizona::All,County::Maricopa%20County::All
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IHEs. Data analysis from this report revealed that high school graduates were not doing well in college math. 
Because a strong culture of data sharing was already in place, education stakeholders were primed to take a 
collaborative approach to use information from the report to address this misalignment:

•	 The Hawai‘i State Department of Education (HIDOE) and University of Hawai‘i (UH) math staff worked 
together to create “a pilot placement policy at UH and a 12th grade pilot transition course, to help 
students avoid math remediation class that would slow down their college journey, costing students both 
time and money.”14

•	 Districts looked more closely at the opportunities they could create for students while in high school 
around dual enrollment, especially for student groups that were underrepresented in dual credit courses.

•	 Schools used additional data to show that third grade reading has an impact on college-going outcomes, 
prompting educators to further align student P-20W pathways.

Federal Student Aid (FAFSA) Completion in New Mexico

New Mexico’s approach to sharing FAFSA reports demonstrates the benefits of ensuring that agencies involved 
in data sharing have access to data reports. NMEAF leverages data use agreements to help families and 
students complete the FAFSA. Once schools and districts sign off on the data use agreement, NMEAF sends 
a FAFSA report to schools. This report shows where students are in the process of completing the FAFSA, so 
counselors and designated staff can reach out to families and students via email and text to answer questions 
and help them move through specific roadblocks to completing the FAFSA.

…[counselors] use those reports to contact their students for their FAFSA statuses. Some 
of our schools have 700 students that are seniors. So a lot of the counselors are very, very 
overwhelmed. This FAFSA report helps counselors with this.

— Public Outreach Executive, New Mexico Educational Assistance Foundation 
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Best Practice 2.  
Connect Data from Multiple Sources

To successfully use postsecondary outcomes data, states must connect data from different sources. Connecting 
a student’s K-12, postsecondary, and workforce data can show what aspects of the student’s K-12 education 
may have contributed to certain postsecondary and workforce outcomes. For example, a student’s K-12 
course taking can be matched with any postsecondary remedial courses the student needed to take at the 
postsecondary institution. Or, a high school counselor can see the different postsecondary institutions their 
students attend and the postsecondary success rates by race/ethnicity, gender, etc. When states provide 
educators with data reports showing students’ postsecondary outcomes, educators can strategically adjust their 
practices to improve student outcomes.

The most common sources of postsecondary outcomes data are NSC and states’ own data. Some states have 
longitudinal data systems that span P-20W. In those instances, rather than looking at each education level (for 
example, pre-K, elementary, secondary, postsecondary, and workforce) separately, different data collections can 
be viewed for analysis in one consolidated system, allowing for greater access to see student data longitudinally. 
This section highlights examples of states connecting different datasets to understand how students transition 
from high school to postsecondary.

Hawai‘i

The Hawai‘i P-20 Partnerships for Education (Hawai‘i P-20) demonstrates how connecting data from multiple 
sources can help to answer specific policy questions. Hawai‘i wanted to know more about students in their 
teacher preparatory programs, including their pathways from K-12 through IHEs and into the workforce. Hawai‘i 
P-20 connects data from its 10 IHEs into a single source to draw information about teacher training and 
credentialing programs and the career trajectories of students. Hawai‘i P-20 uses college access data from two 
sources: NSC and HIDOE, which maintains a list of graduates from the University of Hawai‘i enrollment records, 
offering insight into different pathways students take to join the teaching workforce and enabling research into 
how to improve pathways. 

Maryland

The Maryland Longitudinal Data System (MLDS) Center matches preschool and K-12 data with postsecondary, 
labor, and workforce data to follow their students through the education process and provide feedback. This 
system connects data including

•	 K-12 student grades, attendance, and assessments;
•	 discipline and completion data;
•	 K-12 school and staff data;
•	 enrollment, credits, grades, degrees, and financial aid from public and state-aided postsecondary institutions;
•	 early childhood data;
•	 child welfare data;
•	 juvenile delinquency data;
•	 wages, industry of employment, General Educational Development and National External Diploma 

Program graduates, and apprenticeship data;
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•	 computing certifications; and
•	 supplemental data from the National Student Clearinghouse, College Board, U.S. Census, Motor Vehicle 

Administration, and State Comptroller.

The multiple source data is linked securely in the MLDS Center’s system. De-identified data for research and 
reporting is stored in a separate operational data store. In addition to providing data for researchers, the MLDS 
Center releases dashboards, reports, research, and information briefs to help fulfill its state and district reporting 
requirements as well as address many policy questions.15

Figure 4. Maryland can do complex research on such topics as this analysis of school versus student 
characteristics and the impacts on different high school, postsecondary, and earnings outcomes. Source: 
“Research Branch Reports,” Maryland Longitudinal Data System Center. Retrieved April 19, 2024, from https://
mldscenter.maryland.gov/ResearchReports.html.

Massachusetts

Massachusetts also uses multiple sources to create robust and high-quality datasets that can provide detailed 
insights into postsecondary trends. Massachusetts combines NSC and public higher education data for state- 
and district-level data analyses and district feedback on preparation for postsecondary education programs. 
The state does this by storing both sources in the Massachusetts SLDS. NSC data is matched with data from 
the student information system and fed back to districts through Edwin, a reporting and data analysis tool that 
gives authorized school-, district-, and state-level users access to reports that specifically support improvements 
in teaching, learning, and educational outcomes.16 Data included in Edwin comes from three different state 
agencies and includes:

•	 Massachusetts Department of Early Education and Care data:
	{ Program type and student participation level

•	 Department of Elementary and Secondary Education data:
	{ Student outcome data 

https://mldscenter.maryland.gov/ResearchReports.html
https://mldscenter.maryland.gov/ResearchReports.html
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	{ Student demographics 
	{ Student courses, schedules, and teachers 
	{ Student discipline and risk indicators 
	{ Student growth and acquisition of new knowledge, skills, and abilities
	{ Student and school climate 
	{ Teacher demographic and licensing 
	{ Finance 
	{ Educator prep programs

•	 Department of Higher Education data:
	{ Developmental coursework and credit obtainment
	{ Postsecondary enrollment, persistence, and completion

•	 Other Sources:
	{ NSC college enrollment, persistence, and completion
	{ Free Application for Federal Student Aid (FAFSA) submission and completion

Michigan

Michigan’s Center for Educational Performance and Information (CEPI)—the agency responsible for collecting, 
managing, and reporting education data in Michigan17—links data from Michigan’s K-12, public IHEs, and NSC. 
The P-20 Longitudinal Data System Advisory Council helps define how to collect, connect, and deliver data. The 
Michigan Statewide Longitudinal Data System (MSLDS) is the state’s centralized education data repository, 
developed and maintained by CEPI. The MSLDS allows Michigan to connect data in powerful ways—grade 
to grade, school to school, level to level. These connections, which can span from early childhood into the 
workforce, help ensure Michigan’s public education system meets the needs of all students. This data is then 
used to create postsecondary reports that can be run for each of their high schools:

•	 Postsecondary Trends by High School 
•	 College Enrollment by High School
•	 On-Track College Progress
•	 College Enrollment Destination
•	 College Remedial Coursework
•	 College Progression by Graduating Class

Minnesota

Minnesota State—a system of state colleges and universities— produces reports for high schools that highlight 
the percentage of their graduates who take developmental education courses during their initial years in 
college. Minnesota Office of Higher Education (MNOHE) connected the postsecondary data in the Minnesota 
State reports to the K-12 data in the Statewide Longitudinal Education Data System (SLEDS), allowing the 
identification of students enrolled in developmental postsecondary education that enabled K-12 educators to 
take meaningful action. SLEDS data showed that a significant portion of students enrolled in developmental 
courses in their first year of college struggled with math in high school, were not proficient in state math 
standards, and scored low in math on the ACT. In addition, SLEDS data showed that only half of these students 
successfully completed their developmental college math course and stayed enrolled in college.
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By connecting the data, MNOHE was able to do a more detailed pattern analysis. The analysis revealed a more 
complete picture of the barriers that impact student success in their first year of college. These insights allowed 
for a comprehensive approach, engaging both high schools and colleges in improving student outcomes. 
For example, districts and high schools can use these postsecondary outcomes reports to adjust their math 
curriculum to match more closely what is expected at the college level. In addition, colleges could use these same 
reports to provide support to students to succeed in developmental math courses and stay enrolled in college.

Washington

Washington’s Education Research and Data Center (ERDC) links education and workforce data from multiple 
state agencies and presents the data in figures and reports through a dashboard. One part of the output focuses 
on high school graduate outcomes. The data for the high school graduates comes from many sources including

•	 Washington Office of Superintendent of Public Instruction P20 Enrollment Summary for information 
about high school graduates;

•	 State Board of Community and Technical Colleges for enrollment and completions data for Washington 
Community and Technical Colleges;

•	 Public Centralized Higher Education Enrollment System for enrollment and completions data for 
Washington public 4-year institutions;

•	 NSC for enrollment and completions data for private and out-of-state institutions; and 
•	 WA State Employment Security Department for information about workforce outcomes.18

Using Data Standards

States that successfully connect data from different sources use methods to process and format data in a 
consistent and uniform manner according to established rules or conventions. Standardization is a crucial step 
in the data preparation process before conducting analyses, and it ensures that data from different sources or in 
different formats can be compared and analyzed accurately. Standardizing data may involve modifying datasets, 
adding elements, and cross-walking the data with other datasets to ensure data quality and consistency. For 
example, Michigan is using the Common Education Data Standards (CEDS)§

§  CEDS is a national collaborative effort to develop voluntary, common data standards for a key set of education 
data elements to streamline the exchange, comparison, and understanding of data within and across P-20W 
institutions and sectors. Learn more about CEDS at https://ceds.ed.gov. 

 to upgrade its SLDS and, in turn, its 
P-20W data portal.19 

Maintaining high-quality data takes time, but it is an important step in working with data. Standardized data is 
easier to work with in statistical analyses, machine learning, and data visualization. Standardization helps to 
ensure that data is accurate, consistent, comparable, and ready for meaningful interpretation and insights.

https://ceds.ed.gov


16Best Practice 3. Develop Data Resources and Tools

Best Practice 3.  
Develop Data Resources and Tools 

Having data systems that contain postsecondary outcomes data is not enough to get information into the hands 
of district and school staff to make real decisions. Many district and school staff do not have the capacity or 
technical training and skills to use or interpret raw data. States can increase the accessibility and usability 
of postsecondary outcomes data for end users through intuitive and user-friendly data dashboards and 
stakeholder-driven reports that accommodate specific stakeholder needs. 

Data dashboards offer online access to postsecondary outcomes data, presenting customizable data 
visualizations and reports suitable for a range of needs, from statewide analysis to specific insights at the 
district, school, or postsecondary level. Reports can include data visualizations with graphs, charts, trend lines, 
data tables, and summaries of the data, including metadata and anomalies, and downloadable spreadsheets to 
support evaluation and decision-making.

Washington

The state of Washington’s Education Research and Data Center (ERDC) has a high school graduate outcomes 
dashboard20 to provide districts, high schools, and other stakeholders with information about the postsecondary 
education and workforce outcomes of their high school graduates. The tool offers data visualizations on 
enrollment, progress and completion, hours worked, and earnings. The dashboard results can be displayed by 
high school, district, or at the state level, and postsecondary enrollment can be viewed for specific IHEs. Users 
can also download datasets for analysis.

Figure 5. This figure, captured from the Education Research & Data Center (ERDC) dashboard, presents a 
comparative overview of postsecondary enrollment for graduates of four high schools in Washington State. The 
figure provides data on the percentage of graduates enrolling in college during their first year after graduation. 
Additional information available on the dashboard shows the highest postsecondary credentials earned within 8 
years of graduation. This data can be used by high school administrators and counselors to make comparisons 
and inform programmatic decisions to improve student outcomes. Source: “High School Graduate Outcomes.” 
Education Research & Data Center. Retrieved December 5, 2023, from https://erdc.wa.gov/data-dashboards/
high-school-graduate-outcomes. 

https://erdc.wa.gov/data-dashboards/high-school-graduate-outcomes
https://erdc.wa.gov/data-dashboards/high-school-graduate-outcomes
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If districts or high schools do not find the postsecondary outcomes information needed in the dashboard, they can 
submit a request and ERDC will fulfill it according to ERDC’s data governance processes. Additionally, ERDC uses 
the P-20W data to carry out research and analysis to understand transitions from high school to postsecondary, 
such as looking at the relationship between high school mathematics and postsecondary math success.

North Carolina

North Carolina’s myFutureNC,21 a statewide non-profit organization focused on educational attainment, shares 
high-level NSC data (enrollment, persistence, completion) in a county profile report that goes out to the SEA, 
local K-12 leaders, county commissioners, and workforce development board. In addition, myFuture provides a 
dashboard22 that offers summary information (via PDF) about educational attainment for each county; the data 
includes college and career access, postsecondary completion, and labor market alignment. Users also are 
provided with lists of progress indicators for various transition points in students’ pathways, including college 
and career access, postsecondary completion, and workforce alignment. 

Minnesota

Minnesota’s SLEDS Tracing Pathways Dashboard23 allows users to explore the educational pathways that 
students take, as well as whether those educational pathways lead Minnesota students to earn a Family 
Sustaining Hourly Wage (FSHW) ten years after entering ninth grade. Users can

•	 explore the interactive space to compare demographic subgroups;
•	 see the role of high school and postsecondary milestones in student pathways;
•	 view the resulting employment outcomes; and
•	 create custom tables. 

In addition to this public website, which provides suppressed data, the SEA shares unsuppressed data directly with 
schools and districts. The data is also available to researchers for program evaluation and other research projects.
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Figure 6. This flow diagram from the SLEDS Tracing Pathways Dashboard visualizes the educational and 
employment trajectories of students in Minnesota’s Twin Cities Economic Development Region (EDR). It shows 
the proportion of students who graduated high school, went on to complete postsecondary education, and 
achieved a family-sustaining hourly wage. The pathways differentiate between those who attended postsecondary 
institutions within Minnesota and those who did not. The graphic illustrates the proportion of students attaining 
each milestone, providing a visual representation of success rates and potential wage gaps. This information 
offers insights into the impact of postsecondary education on employment outcomes in terms of earning a family-
sustaining wage. Source: “SLEDS Tracing Pathways Dashboard.” Minnesota Office of Higher Education. Retrieved 
December 5, 2023, from https://www.ohe.state.mn.us/sPages/SLEDSTracingPathwaysDashboard.cfm.

https://www.ohe.state.mn.us/sPages/SLEDSTracingPathwaysDashboard.cfm
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Michigan

In Michigan, CEPI created the MI School Data portal24 as Michigan’s official source for education data 
for Michigan’s schools and districts. The MI School Data portal includes data from early childhood, K-12, 
postsecondary, and workforce. The postsecondary outcomes data CEPI provides helps counselors, students, 
families, and educators make plans that connect to students’ postsecondary goals. MI School Data reports are 
tailored to meet the needs of multiple stakeholders, including various state agencies, the Michigan Department 
of Treasury, Michigan Department of Labor and Economic Opportunity, Michigan Workforce Development Agency, 
districts, college associations, educators, and others. High schools in Michigan can use reports available on the 
portal to answer postsecondary outcomes questions such as

•	 Which colleges and universities have the highest enrollment of students from my high school? 
•	 How many students from my high school needed remedial coursework when they enrolled in college?
•	 What are the postsecondary success rates for my high school’s students who participate in dual 

enrollment programs compared to students who do not participate in these programs?

Having easily accessible data and reports to answer these questions enables high school counselors in Michigan 
to help students make data-informed decisions about their postsecondary pathways.

Figure 7. The MI School Data College Enrollment Destination report shows the top 15 IHEs where 2021-22 
graduates enrolled within 6 months of graduation. The table accompanying the graphic provides the count and 
percentage of graduates enrolled in each institution, highlighting the institutions with the highest percentages 
of graduates enrolled. The tool also provides an easy “share” option for all search results. Source: “College 
Enrollment Destination.” MI School Data. Retrieved December 20, 2023, from https://www.mischooldata.org/
college-enrollment-destination. 

https://www.mischooldata.org/college-enrollment-destination
https://www.mischooldata.org/college-enrollment-destination
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Hawai‘i

The Hawai‘i Data eXchange Partnership, a partnership of five state agencies committed to cross-agency data 
sharing in order to improve education and workforce outcomes in the state, hosts a data dashboard for their 
College and Career Readiness Indicators (CCRI) report.25 The CCRI report was developed through Hawai‘i P-20 
Partnerships for Education and provides information on student readiness for the workforce or postsecondary 
education. To increase data accessibility, the CCRI reports can be viewed as a one-page summary, and to 
increase usability, the webpage includes a PDF of dashboard instructions. The dashboard has multiple tabs for 
users to further explore data for the selected graduating class, including highlights of CCRI achievements across 
the state, a profile of the graduating class by school, and by demographics and academics, among others.

Figure 8. This example from the “Highlights” tab of the College and Career Readiness Indicators (CCRI) 
dashboard for the Hawai‘i graduating class of 2022 shows the high schools with the highest percentage gain 
in CCRI indicators, advanced placement and dual credits, and college-level coursework. Source: “College and 
Career Readiness Indicators.” Hawai‘i DXP. Retrieved December 5, 2023, from https://www.hawaiidxp.org/
data-products/college-and-career-readiness-indicators/#highlights. 

https://www.hawaiidxp.org/data-products/college-and-career-readiness-indicators/#highlights
https://www.hawaiidxp.org/data-products/college-and-career-readiness-indicators/#highlights
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Connecticut

Connecticut provides postsecondary outcomes data to high schools through EdSight,26 the state’s interactive 
data portal for public districts, schools, and programs. EdSight includes reports for postsecondary outcomes27 
and postsecondary readiness.28 The postsecondary readiness report can be filtered by district and school, 
as well as school year, student group, and college-and-career-readiness (CCR) indicators. The postsecondary 
outcomes report section of EdSight includes the College Enrollment, Persistence, and Graduation Dashboard. It 
can be filtered by district, school, and student group. The dashboard can also display a postsecondary progress 
report of high school graduates and a map that displays first-year college enrollment by districts. In addition to 
the dashboard, users can click a “view data” button to export aggregated data to a spreadsheet.

Figure 9. The Connecticut State Department of Education Performance Accountability Dashboard provides an 
overview of the college enrollment, persistence, and graduation rates for students from the New Haven School 
District. The line graphs compare the percentages of students who enrolled in their first year of college, those 
who returned their sophomore year, and those who graduated in 4 and 6 years. The snapshot reveals enrollment 
and graduation trends over time, from 2016 to 2022. Source: “College Enrollment, Persistence, and Graduation 
Dashboard.” EdSight, State of Connecticut. Retrieved December 5, 2023, from https://public-edsight.ct.gov/
Performance/College-Enrollment-Dashboard?language=en_US. 

https://public-edsight.ct.gov/Performance/College-Enrollment-Dashboard?language=en_US
https://public-edsight.ct.gov/Performance/College-Enrollment-Dashboard?language=en_US
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Best Practice 4.  
Provide Ongoing and Adaptive Support to  
Schools and Districts

States can increase the impact of data reports and visualizations by providing adaptive and ongoing support that 
strategically addresses the needs and goals of districts, high school counselors, and other stakeholders. Some 
districts may first need a foundation of information about postsecondary pathways and the ways the data can be 
used. Others may have more experience and need more specific technical assistance.

Individualized support should be tailored to meet the needs of districts and schools and could include 

•	 increasing access to postsecondary outcomes data (with data-sharing agreements in place);
•	 training on how to use data reports and tools;
•	 developing tailored reports specific to district needs and requests; and 
•	 offering coaching to analyze and use data to improve pathways for students.

States use multiple methods to provide data to districts in accessible ways, eliminating their need to either 
collect this data themselves or to create the links between different datasets themselves. For example, states 
reduce district data burdens in reporting postsecondary outcomes data by sharing administrative datasets¶

¶  Administrative Data is the data that agencies collect about their operations. Administrative data is collected for non-statistical purposes 
to provide overviews on registration, transactions, and record keeping. This data can include demographics, finances, or workforce 
information. If administrative data is collected over time and transformed into indicators, it can be used to evaluate programs or show 
trends over time.

 
(including NSC) and providing information directly to districts through a secure data center.**

**  A Secure Data Center has been designed to protect its data servers, and ensures data safety, integrity, and privacy. Data center 
security is the practice of applying controls to protect data centers from threats that compromise the integrity of business information 
assets. Secure data centers are one of the key factors that agencies use to safely share data with districts.

 Some states act 
as a data hub for their districts by linking the data with statewide longitudinal data systems (SLDSs) and other 
systems, or by sharing data with districts. Increased state support for districts in the use of postsecondary 
outcomes data can, in turn, help districts to better support schools.

[It’s a] circular relationship in that we want our districts to report the data, but we know 
finding out what students are doing in postsecondary is a challenging task. So we’re 
feeding them all the data we can so they can vet it and do whatever due diligence they feel 
necessary so that they can report back to the state what they know about students. 

— Ohio Department of Education, Office of Research, Evaluation & Advanced Analytics

Minnesota

The Minnesota Office of Higher Education’s (OHE) Data Coach Program provides ongoing and adaptive support 
to districts. This strategic initiative leverages postsecondary outcomes data from the Statewide Longitudinal 
Educational Data System (SLEDS) to enhance educational pathways and workforce readiness among 
Minnesota students. 
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Regional data coaches work with district and high school leaders to help them understand and use data to 
inform decisions about counseling students and providing programs that help them transition to postsecondary 
opportunities. Operating as trainers, data analysts, and communicators, data coaches provide a direct 
connection between state-level data and local needs.

Minnesota data coaches help districts to use postsecondary outcomes data from the SLEDS to inform strategies 
to help students. How they do that depends on the district or high school they are supporting. Coaches are 
available to help districts refine questions about their data and find the data that can help answer their 
questions. A link to the full case study of the Minnesota Data Coach Program can be found in Appendix A. Case 
Studies: Exemplary Practices.

North Carolina

The North Carolina Department of Public Instruction (NCDPI) supports North Carolina’s districts in their use 
of postsecondary outcomes data by having staff from the Office of Innovation meet in person with district 
superintendents and charter leaders to review their local data. Through these in-person meetings, local 
administrators learn how the data is compiled and then delve into the data with the support of NCPDI to consider 
what the data says about their schools’ performance.

The 2022–23 school year was the first time that North Carolina received statewide data from NSC. Data experts 
from the SEA held regional meetings and webinars with high school leaders to talk about the data. Though 
some large districts in the state already had contracts with NSC, many smaller districts had never seen the data. 
As the state moves to more widespread use of NSC data, leaders from the SEA’s Office of Learning Recovery 
and Acceleration have focused on publicizing the data’s availability and potential uses by imbedding it in data 
sessions and conference presentations. 

In addition, NCDPI has developed multiple reports and processes to support the needs of districts and schools to 
use NSC data, expanding beyond the school and state reports specified in the state’s contract with NSC. One key 
report is a postsecondary outcomes summary for each district, including a series of graphs and a data table to 
increase user understanding. This report covers multiple areas, such as fall enrollment (the number of students 
who matriculate the semester following high school graduation), and the 25 colleges most attended by students 
in the district. More specific data can also be included: for example, Wake County Public Schools requested 
information about students who began at community college and then transferred to 4-year state universities. 
Each report includes an index of all figures, a user guide, and full tables for district use. Users can pull images 
as separate files to use in presentations or district-level reports. A link to the full case study of the North Carolina 
Technical Assistance Efforts can be found in Appendix A. Case Studies: Exemplary Practices.

New Mexico

NMEAF was created to help students in New Mexico attain a higher education degree. One strategy of NMEAF is 
to partner with K-12 education agencies to ensure that students and families complete the FAFSA. To support 
this strategy, NMEAF

•	 offers FAFSA training to counselors, principals, and teachers throughout the state; and
•	 provides school counselors with detailed information on where their students are in the FAFSA process. 

This data comes from FAFSA, through the state, and is shared with NMEAF for distribution to high schools. 
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NMEAF also builds relationships with colleges by participating in various associations, particularly those 
related to financial aid, ensuring that NMEAF is part of the network. Finally, NMEAF hosts events and statewide 
meetings to allow interested parties to learn more about their work and progress toward goals and to provide 
NMEAF with feedback.

Arizona

The Arizona Department of Education works with the Arizona State University Helios Decision Center for 
Educational Excellence and the Arizona Board of Regents to develop password-protected Post Secondary 
Feedback Reports (PSFR); these reports are accessible only to the districts to which they pertain.29 Individual 
district reports provide an overview of the postsecondary pathways of students matriculating from the district to 
a 2- or 4-year program. District reports also include the percentage of students who are receiving financial aid 
and are eligible for Pell grants.

Providing customized and adaptive support to districts helps to increase buy-in from data users. The more 
that district and school staff involved with data understand the goals and plans for postsecondary outcomes 
data, the more likely they will be to use it themselves to inform their postsecondary advising and program 
development. In turn, this contributes to a feedback loop whereby staff such as counselors who use the data 
can help states and districts understand what data is most useful for providing guidance to students, as well as 
areas where additional data or research could help to better address disparities revealed by the data. Moreover, 
providing training to counselors and other district staff on how to use the data and involving them in program 
evaluation will help to serve all individuals involved in this process. Students who have not been adequately 
served in the past will likely benefit the most from this data-informed advising.

State Grants for Districts and Schools

Many states offer grants to improve student learning outcomes and educational efficiency:30,31,32 

•	 Michigan. Michigan College Access Network (MCAN) provides high schools with grants that are focused 
on changing systems that perpetuate inequity in postsecondary pathways.

•	 Virginia. The State Council of Higher Education for Virginia established the Fund for Excellence and 
Innovation (FFEI), which supports collaborations among public schools, community colleges, and 
universities to expand affordable student pathways and pursue efficiency initiatives that lead to 
measurable cost reductions. The FFEI grant competitions support the goals of the statewide strategic 
plan, emphasizing equity and transforming education to expand prosperity.

•	 Illinois. The Illinois State Board of Education offers Career and Technical Education (CTE) Pathway Grants 
to support the development and implementation of CTE Education Career Pathways or Programs of Study 
in districts and schools for the overall goal of recruiting future educators. Grant recipients participate in a 
risk analysis process, ensuring targeted support for education and employment pathways.
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Best Practice 5.  
Establish Communities of Practice

A community of practice (CoP) is a group of people brought together by a shared interest or concern, with 
the goal of increasing knowledge and improving performance. When working in their collective domain, 
members engage in joint activities and discussions, help each other, and share information. Members of these 
communities are practitioners who develop a shared set of resources, such as experiences, stories, tools, and 
ways of addressing recurring problems. Common activities include problem-solving, requesting information, 
discussing developments, and mapping knowledge to identify gaps.33 

Building a community of practice around postsecondary outcomes data can help bolster efforts to collect 
and analyze data, leading to better outcomes for students. There are many examples of states using existing 
communities of practice to address the topic of improving postsecondary outcomes data uses or participating in 
new communities focused on this topic:

•	 The New England Secondary School Consortium34 is a regional partnership that encourages creative 
ideas to improve how high schools work in New England. The group has calls twice per year with other 
states in New England to discuss postsecondary data reporting, which provide valuable information and 
collaboration among states to solve issues the states are facing. 

•	 In Arizona, leaders established the Commission for Postsecondary Education,35 whose goals include 
providing a forum for stakeholders involved in higher education to discuss common problems and work 
together to generate practical solutions.

•	 The U.S. Department of Education’s Statewide Longitudinal Data System Grant Program State Support 
Team hosts communities of practice in seven topics related to the SLDS grant, including data use. Each 
community or workgroup has a discussion board to communicate about topics of member interest.

•	 Representatives of 13 states participated in a 2021 community of practice meeting on the topic 
of aligning K-12 and postsecondary education led by the State Higher Education Executive Officers 
Association.36 The convening resulted in a paper that includes a discussion of K-12 and postsecondary 
alignment priorities and highlights effective practices from different states. 

State stakeholders that were interviewed to gather the best practice recommendations in this resource enjoyed 
talking about their use of postsecondary outcomes data and were eager to hear what other states were doing. 
The conversations were engaging, and a sense of community was fostered through dialogue with other states 
about this work. Participants often posed questions to others in the meeting in search of best practices for 
collecting and tracking data both from NSC and other sources. 

Ultimately, CoPs’ topics of discussion are directed by the practitioners who actively participate. Potential threads 
for a state agency conversation could include

•	 how states can support district or high school use of NSC data;
•	 best practices on matching returned NSC data; 
•	 effective practices for engaging key stakeholders to meet unmet data needs; 
•	 how states use and display NSC data; and
•	 identifying areas of need among districts and schools where additional funding and coaching or technical 

assistance could improve their use of postsecondary outcomes data.
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APPENDIX A. CASE STUDIES: EXEMPLARY PRACTICES

Representatives from Quality Information Partners (QIP) travelled to Michigan, Minnesota, and North Carolina in 
the spring and summer of 2023 to interview data experts in each state about identified exemplary practices. 
These interviews provided detailed information to develop a case study for each state that examines exemplary 
state practices and policies for providing postsecondary outcomes data to practitioners and the public. 

These resources provide guidance for state agencies that use and support the use of postsecondary 
outcomes data. They are designed to help states implement strategies around their use of postsecondary 
outcomes data and support their stakeholders’ use, including K-12 districts and schools, parents/guardians, 
students, and policymakers.

A description of each case study is included below. You can download each case study and find supplemental 
materials by visiting our website at https://www.qi-partners.com/postsecondary-outcomes-data/.

Michigan’s MI School Data Portal

This case study focuses on Michigan’s use of the MI School Data portal to provide postsecondary outcomes 
data visualizations and reports suitable for a range of data needs, from statewide analysis to specific insights at 
the district, school, or college level. It highlights the importance of stakeholder collaboration and specific uses 
of postsecondary outcomes data for decision-making, enhancing programs, empowering educators, and driving 
statewide education goals.

Minnesota’s Regional Coaching Network

This case study focuses on Minnesota’s Regional Coaching Network and how the data coaches help educators 
access, interpret, and use data to improve postsecondary and workforce outcomes for their students. It 
highlights program objectives and examples of how data coaches support effective use of postsecondary 
outcomes data in Minnesota.

North Carolina’s Targeted Support for Districts

This case study focuses on North Carolina’s targeted approach to support the effective dissemination and use of 
longitudinal postsecondary outcomes data from the National Student Clearinghouse in districts throughout the 
state. It highlights the training and technical assistance provided to district and school staff and examples of how 
high school counselors use this data to map student pathways and trajectories to identify trends, patterns, and 
potential areas for improvement in career and college readiness and postsecondary outcomes.

https://www.qi-partners.com/postsecondary-outcomes-data/
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APPENDIX B. ABOUT THIS PROJECT

This paper is based on research funded in part by the Bill & Melinda Gates Foundation. The findings and 
conclusions contained within are those of the author(s) and do not necessarily reflect the positions or policies of 
the Bill & Melinda Gates Foundation.

The recommendations provided in this document are drawn from focus groups and interviews conducted in 
the spring and summer of 2023. Focus group and interview participants represented state-level postsecondary 
outcomes data experts with a range of experience. Participants were from agencies that use data from NSC, 
statewide longitudinal data systems, and other sources. Focus group and interview questions were designed to 
draw information from participants about postsecondary pathways and outcomes that would demonstrate

• where states stand in terms of challenges and solutions;
• gaps in the data available; and
• changes to data systems and processes that could expand possibilities for use of the data by

various stakeholders.

Quality Information Partners (QIP) conducted three 90-minute virtual focus groups in the spring of 2023. QIP 
consulted the National College Attainment Network’s (NCAN’s) research regarding states’ use of NSC contracts 
to share postsecondary outcomes data,37 and then collaborated with NCAN to identify and recruit participants. 
QIP served as the facilitators, researchers, and writers for the stakeholder groups, providing a third-party 
guide to discussions and identification of recommendations, best practices, and exemplars. NCAN served as a 
content expert and provided information about how education agencies use postsecondary outcomes data to 
support students.

Twenty participants from 16 states††

††  States that participated in the focus groups that informed these best practice recommendations include Arizona, California, 
Colorado, Connecticut, Hawai‘i, Idaho, Massachusetts, Michigan, Minnesota, North Carolina, New Mexico, Ohio, Tennessee, Texas, 
Virginia, and Washington.

 convened to discuss

• how state agencies use postsecondary outcomes data;
• how they share postsecondary outcomes data with educators at the district and/or school levels;
• what their experiences with NSC or other sources of postsecondary outcomes data have been; and
• what opportunities exist to improve the collection and use of postsecondary outcomes data.

From the focus group, QIP and NCAN identified three states with innovative and strategic practices for using 
postsecondary outcomes data—Michigan, Minnesota, and North Carolina—to provide more in-depth information 
on these exemplary practices and how they are used to improve student outcomes. Exemplary states were 
selected based on their success in building data tools and reports for educators to use NSC and other 
postsecondary outcomes data to improve programs for students.

Quality Information Partners (QIP)

QIP is a woman-owned small business that has been building relationships with public and private sector clients 
who use relevant education data, communications, and content to achieve crucial objectives since 2004. QIP’s 
core services include building consensus among diverse groups of stakeholders across local, state, federal, and 
national levels, as well as developing audience-appropriate messaging for education data stakeholders such as 
policymakers, educators, state and local education agency staff, and the public.
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National College Attainment Network (NCAN)

NCAN is a non-profit, non-partisan professional association with nearly 600 member organizations across the 
U.S. that help students prepare for, apply to, and succeed in college. NCAN member organizations touch the lives 
of more than 2 million students and families each year. They span the education, non-profit, government, and 
civic sectors. NCAN and its members partner with districts and schools to help students with the transition from 
K-12 to postsecondary education, including by accessing and analyzing data from NSC’s StudentTracker®.



Best Practice Uses of Postsecondary Outcomes Data: How States Support Stakeholders 29

APPENDIX C. NEW MEXICO EDUCATIONAL ASSISTANCE FOUNDATION 
MEMORANDUM OF UNDERSTANDING

 
DATA USE AGREEMENT 

Between New Mexico Educational Assistance Foundation and 
[School Name:  ] 

 
This Data Use Agreement is entered into by and between [School Name: 
  ] (“Data Receiver”), and the New Mexico 
Educational Assistance Foundation (“Data Provider”) (the “Data Use 
Agreement”). Furthermore, Data Receiver, [School Name: 
  ], will, for the purposes of the audit or 
evaluation exception referenced in this Data Use Agreement serve as an authorized 
representative of Data Provider. This Data Use Agreement will become effective 
upon being signed by both parties and will remain effective until: December 31, 
2027. 

Definitions: For the purposes of this data use agreement, 

• “Identifying Information” or “Identifying Data” shall refer to any data 
elements that could potentially identify a student, parent or employee, and 
includes DOB, gender, and race/ethnicity. 

• “Confidential Information” or “Confidential Data” shall refer to any non- 
public information regarding an individual. This information or data may 
include any of the data elements provided between the Data Receiver and 
Data Provider. 

FERPA Regulations and Audit or Evaluation Exception: 

All data sharing measures will be performed in accordance with the requirements 
of the federal “Family Education Rights and Privacy Act of 1974 as amended, (20 
U.S.C. §1232g) (FERPA). FERPA §1232g(b)(1)(C) provides that education 
records and personally identifiable information (PII) may be released without 
student or parental consent to “authorized representatives of the Comptroller 
General of the United States, the Secretary, or State educational authorities” for 

 
 
 

Initial/Date   
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Initial/Date    

use in “connection with the audit and evaluation of Federally-supported education 
programs, or in connection with the enforcement of the Federal legal requirements 
which relate to such programs: Provided, that except when collection of personally 
identifiable information is specifically authorized by Federal law, any data 
collected by such officials shall be protected in a manner which will not permit the 
personal identification of students and their parents by other than those officials, 
and such personally identifiable data shall be destroyed when no longer needed for 
such audit, evaluation, and enforcement of Federal legal requirements” (FERPA 
§1232g(b)(3)). Additionally FERPA regulation 34 CFR§99.31(a)(3) allows 
disclosure of PII without consent to authorized representatives of a state education 
authority. 

Data Provider Obligations: 

The Data Provider maintains ownership of the data. The Data Receiver does not 
obtain any right, title or interest in any of the data furnished by the Data Provider. 
Data Provider will ensure that no identifying information will be transmitted 
through unsecured connections. All data exchanges will be conducted using secure 
File Transfer Protocol (FTP). Data Receiver will be supplied with the necessary 
login information to access the agreed-upon data files. 

Data Receiver Obligations: 

The Data Receiver will maintain a stewardship responsibility for the preservation 
and quality of the data. A data steward is responsible for the operational, technical, 
and informational management of the data furnished. 

a. Uses and disclosures as provided in this Data Use Agreement. 

Data Receiver may use and disclose the Confidential Information provided 
by the Data Provider only for the purposes described in the research 
proposal and only in a manner that does not violate local or federal privacy 
regulations adopted by the Data Provider. Only the individuals or classes of 
individuals who need access to any Confidential Information to do the work 
as presented in the research proposal shall have access to such data. 

b. Nondisclosure Except as Provided in this Data Use Agreement. 

Data Receiver shall not use or further disclose any Confidential Data except 
as stated in this Data Use Agreement. The Data Receiver does not have 
permission to re-disclose Confidential Data to a third party. 
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c. Safeguards. 

Data Receiver agrees to take appropriate administrative, technical and 
physical safeguards to protect Confidential Data from any unauthorized use 
or disclosure not provided for in this Data Use Agreement. The Data 
Receiver agrees to abide by all federal regulations, including FERPA. Data 
Provider shall ensure that no identifying information will be transmitted 
through unsecured communication channels, including unsecured internet 
connections. 

d. Reasonable Methods. 

Data Receiver agrees to use “reasonable methods” to ensure to the greatest 
extent practicable that Data Receiver and any other parties accessing 
Confidential Data are FERPA compliant. Specifically, this means: 

1. PII may only be used to carry out an audit or evaluation of 
Federal- or State-supported education programs, or for the 
enforcement of or compliance with, Federal legal requirements related 
to these programs. 

2. Data Receiver must protect PII from further disclosures or other 
uses, except as authorized by Data Provider in accordance with 
FERPA. Approval to use PII for one audit or evaluation does not 
confer approval to use it for another. 

e. Confidentiality. 

Data Receiver agrees to protect data and information according to acceptable 
standards and no less rigorously then they protect their own confidential 
information. Identifiable level data will be not be reported or made public. 

f. Reporting. 

Within 24 hours of Data Receiver becoming aware of any use or disclosure 
of Confidential Information in violation of this Data Use Agreement or 
applicable law, Data Receiver shall report such disclosure or use to Data 
Provider. 

g. Public Release. 

No confidential information will be publicly released. 
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h. Data Retention/Destruction of Records. 

Data Provider may retain any Identifying Data in its possession by reason of 
this Data Use Agreement until the termination date of this Data Use 
Agreement. Data Receiver and Data Provider shall each properly dispose of 
or destroy any Identifying Data in their possession (see Section i, below) 
within thirty (30) days of the termination date of this Data Use Agreement. 

i. Proper Data Disposal/Destruction Methods. 

In general, proper disposal/destruction methods may include, but are not 
limited to: 

1. For PII in paper records, shredding, burning, pulping, or pulverizing 
the records so that PII is rendered essentially unreadable, indecipherable, 
and otherwise cannot be reconstructed. 

2. For PII on electronic media, clearing (using software or hardware 
products to overwrite media with non-sensitive data), purging (degaussing or 
exposing the media to a strong magnetic field in order to disrupt the 
recorded magnetic domains), or destroying the media (disintegration, 
pulverization, melting, incinerating, or shredding). 

3. Other methods of disposal also may be appropriate, depending on the 
circumstances and in consideration of steps that other data professionals are 
taking to protect student privacy in connection with record disposal. 

j. Attestation Regarding Confidential Information. 

Data Receiver attests that the Confidential Information requested represents 
the minimum necessary information for the work as described in this Data 
Use Agreement and that only necessary individuals will have access to the 
Confidential Information in order to perform the work described. 

k. Authorizations; Agreement to Provide Necessary Information 

The Data Receiver agrees to provide or update individual authorizations to 
use the Confidential Information to Data Provider upon request. Such 
authorization must be provided to Data Provider prior to receipt of any 
Confidential Information. Upon request by Data Provider, Data Receiver 
agrees to provide any information in its possession, which has been 
requested of Data Provider by state or federal authorities, to Data Provider. 
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l. Data Ownership. 

Data Provider is the data owner. Data Receiver does not obtain any right, 
title, or interest in any of the data furnished by Data Provider. 

m. Publication or Release Requirements. 

If applicable, Data Receiver will notify Data Provider when a publication or 
presentation is available and provide a copy upon request. 

n. Data Breach. 

In the event of a data breach the Data Receiver will be responsible for 
contacting and informing all impacted parties, including students, who may 
have been affected by the breach. By signing this Data Use Agreement on 
behalf of Data Receiver, the signatory accepts responsibility for data 
security. 

o. Non-Financial Understanding. 

This agreement is a non-financial understanding between Data Provider and 
Data Receiver. No financial obligation by or on behalf of either of the 
parties is implied by a party’s signature on this Data Use Agreement. 

p. Liability for Acts and Omissions. 

Each Party to this Agreement shall be liable for the actions and omissions of 
its respective officers, agents, employees and subcontractors, for Data 
Receiver pursuant to the New Mexico Tort Claims Act, and for Data 
Provider pursuant to general New Mexico statutory and case law pertaining 
to anent liability. This obligation shall survive termination of this 
Agreement. 

 
 
Purpose: 

Data Provider and Data Receiver agree that the purpose of this Data use 
Agreement is for data sharing under the audit or evaluation exception of FERPA, 
which can only be to carry out an audit or evaluation of Federal- or State-supported 
education programs, or to enforce or comply with Federal legal requirements that 
relate to those programs. 
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Scope of Work: 

Data Provider and Data Receiver desire to cooperate with each other in sharing 
information contained in student education records for the purposes of study and 
research to assist Data Provider and Data Receiver in identifying students who 
have completed or will complete a Free Application for Federal Student Aid 
(FAFSA) as defined by the U.S. Department of Education. All data exchanges will 
be conducted using secure File Transfer Protocol (FTP). Data Receiver will be 
supplied with necessary credentials to obtain access to agreed-upon data files. 
Additionally, the files will be downloadable in Excel file format through a portal. 
The designated signatory assumes responsibility for all Data Custodians included 
in this Data Use Agreement. Data Provider will provide access to up to five Data 
Custodians per agreement. If Data Receiver would like additional Data Custodians, 
Data Receiver must assign their Primary Data Custodian as a Local Access 
Manager. The Local Access Manager can then assign additional Data Custodian 
access to agreed-upon files. 

Data Provider Point of Contact: 

Name:      Naman Francis  _ 

Phone Number:    _505-761-2034    

Physical Address:     7400 Tiburon Street NE, Albuquerque, NM 87109     

Email Address: francisn@nmeaf.org                                                                     

Data Provider Point of Contact (#2): 

Name: _Estevan Martinez                                                                                       

Phone Number:   505-761-2032_    

Physical Address:    7400 Tiburon Street NE, Albuquerque, NM 87109    

Email Address:  martinezes@nmeaf.org    

Signed by NMEAF (Provider) Designated Signatory: 

Signature:   _ 

Date Signed:   _ 

Printed Name: Grace E. Tackman    _ 

Title: Vice President of Administrative Services & Human Resources                

Phone Number: 505-761-2060  _ 

Initial/Date   
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